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Person(s) Responsible:  Senior Leadership Team/Subject Leaders/Key Stage Leads/Class Teachers 

Display/availability: Website 

Monitoring and evaluation: Annually 

The Learn to Live Federation is committed to safeguarding and promoting the welfare of 

children and young people and expect all staff and volunteers to share this commitment. 

 

Learn to Live Curriculum Policy 2021/2022 
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The Learn to Live Federation vision is that: 

Everyone will be the best that they can be 

Everyone has a voice 

No one is excluded 

Introduction 
We provide a curriculum that is broad and balanced, personalised, motivating and inspirational, 
engaging and fun. A curriculum that provides first hand, practical and creative opportunities, that allows 
for pupil independence and choice, helping pupils to learn the skills, knowledge and attitudes that are 
necessary for them to live as rich a life as possible.  Throughout the school, staff provide a consistently 
responsive and effective learning environment (see Learning Environment Policy), within which every 
learner’s ability to communicate is respected, responded to and developed. Everything we do starts with 
the pupil, a thorough knowledge of them and a determination to meet their learning needs in the most 
meaningful way. We provide a curriculum tailored to individual strengths and needs, which challenges 
pupils and encourages aspirations with the development of our vision at its core.  

All pupils are unique and valued. We acknowledge that all pupils learn in different ways and that all 
pupils have the right to be taught in a way that maximises their learning potential. We work closely with 
pupils, their families and other professionals to provide a holistic approach to learning.  One-Page 
Profiles, Communication Charts, Home School Agreements and EHCP Person-Centred Annual Reviews 
(PCR) taken from our Core Promise Toolkit (see Core Promise Policy) ensures that teaching is responsive 
to individual learning styles of all pupils.  

Our carefully constructed curriculum provides learning opportunities to match the full range of pupil’s 
aspirations and capabilities building on prior knowledge and experience. At the Learn to Live Federation, 
we believe that positive relationships are the foundation for learning. Pupils must have all their needs 
met to allow them to fulfil their potential and so we strive to create a safe and nurturing learning 
environment, staffed by skilled adults who are attuned to and able to meet the complex needs of our 
pupils. We understand that behaviour is a form of communication and that building effective 
relationships and attachments will enhance children's engagement with learning and build resilience. 
We focus on establishing strong relationships, so that our children are ready to learn, secure in the 
attachments that they have established with their peers and staff alike. 

Language and communication skills are essential for all our pupils and underpin the curriculum aims 
across the Federation. We aim for our pupils to be able to express themselves creatively and 
imaginatively, and to communicate effectively both verbally and non-verbally with others in a range of 
social situations, appropriate to their levels and needs. The curriculum facilitates the development of 
communication skills by incorporating sequences of formal and informal language learning 
opportunities, working through a carefully planned and sequenced developmental pathway. Through 
our curriculum, we teach pupils the skills they need to communicate in ways relevant to their individual 
needs, developing their skills in communication; reading and writing. We recognise that reading and 
writing are essential skills to help build each student’s cultural capital.  
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We place high emphasis on the teaching of reading. We want pupils to be able to read and 
communicate so they can learn well in different subjects and become successful adults.  Using the 
format most appropriate for them, students learn to communicate needs and wants, ideas and opinions 
in a way that can be understood by others. Reading is both a means-to-an-end, a way of accessing 
information and services, of being aware of the written-world around you, as well as being an activity 
with real intrinsic value. Pupils learn that the world of books is an enjoyable one because they are read 
to every day by an adult, who will convey their love of reading to their audience. The teaching of 
systematic synthetic phonics forms an important part of the English curriculum.  

We pride ourselves in involving pupils and parent carer in the development of their personalised 
curriculum and learning journey, which is founded upon our core curriculum offer.  

We believe that our pupils learn best when their learning is contextualised, meaningful and relevant. We 
have developed new curriculum areas that will minimise the need for subject specific learning, 
encouraging our children to make links and generalise learning across a range of contexts.  

 

 

 

This curriculum document outlines our full intent, implementation and how we measure impact. To get 
a real feel for our curriculum, please visit us.  
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Curriculum Intent 

• Develop opportunities for pupils to engage with the local, regional, national and global 
community 

• Develop pupils’ independent learning skills and resilience, to equip them for further/higher 
education, employment and life 

• Develop pupils’ who are motivated and inspired towards a lifelong interest in learning  

• Enable pupils to develop knowledge, understand concepts and acquire skills, and be able to 
choose and apply these in relevant situations 

• Ensure equal access to learning for all pupils, with high expectations and ambition for every 
pupil and appropriate levels of challenge and support 

• Ensure the most effective use of every learning opportunity created or encountered, all day, 
every day  

• Equip pupils with the knowledge and cultural capital they need to succeed in life and support 
pupils to become fully prepared for life in modern Britain  

• Have a wide range of enhancement opportunities for personal development to encourage and 
inspire pupils to achieve their personal best 

• Provide a broad and balanced curriculum (based on the National Curriculum) for all pupils that’s 
coherently planned and sequenced towards cumulatively sufficient knowledge for skills and 
future learning and employment, considering the uniqueness of our pupils 

• Support pupils’ physical development and responsibility for their own health, and enable them 
to be active 

• Support pupils’ spiritual, moral, social and cultural character development 
 

Legislation and guidance 
This policy reflects the requirements of the National Curriculum programmes of study, which all 
maintained schools in England must teach. 
 
It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and 
Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of 
governing boards set out in the Department for Education’s Governance Handbook. 
 
In addition, this policy acknowledges the requirements for promoting the learning and development of 
children set out in the Early Years Foundation Stage (EYFS) statutory framework. 

 
 
 
 
 
 
 
 
 
 

https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
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Curriculum Implementation 
 

Roles and responsibilities 
 
The Governing Board 
The governing board will monitor the effectiveness of this policy and hold the Teaching & Learning 
Senior Leadership Team to account for its implementation. 

The governing board will also ensure that: 

• A robust framework is in place for setting curriculum priorities and aspirational targets 

• Enough teaching time is provided for pupils to cover the curriculum and other statutory 
requirements 

• The right provision is made for pupils with different abilities and needs 

• All formal recognised qualifications are approved by the secretary of state 

• The school implements the relevant statutory assessment arrangements 

• It participates actively in decision-making about the breadth and balance of the curriculum 

• It fulfils its role in processes to disapply pupils from all or part of the National Curriculum, where 
appropriate, and in any subsequent appeals 

• Pupils from year 8 onwards are provided with independent, impartial careers guidance, and that 
this is appropriately resourced 

 
Teaching & Learning Senior Leadership Team 
The Teaching & Learning Senior Leadership Team is responsible for ensuring that this policy is adhered 
to, and that: 

• All required elements of the curriculum, and those subjects which the school chooses to offer, 
have aims and objectives which reflect the aims of the school and indicate how the needs of 
individual pupils will be met 

• The amount of time provided for teaching the required elements of the curriculum is adequate 
and is reviewed by the governing board 

• The amount of time allocated to subject and key stage leaders is adequate and is reviewed by 
the Senior Leadership Team 

• Where appropriate, the individual needs of some pupils are met by permanent or temporary 
disapplication from all or part of the National Curriculum 

• They manage requests to withdraw children from curriculum subjects, where appropriate 

• The school’s procedures for assessment meet all legal requirements 

• The governing board is fully involved in decision-making processes that relate to the breadth 
and balance of the curriculum 

• To effectively monitor the physical resources and facilities within the school ensuring that health 
and safety policies and practices are being adhered to 

• The governing board is advised on whole-school targets in order to make informed decisions 

• Proper provision is in place for pupils with different abilities and needs, including children with 
SEN 

• Heads of School and Deputy Head Teachers to ensure subject and key stage leader action plans 
are specific and leads are held accountable for their performance areas.  
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Key Stage Leaders 
In addition to the responsibilities of class teacher as set out in the appropriate job description and the 
school teachers’ pay and conditions document, the Key Stage Leader will also undertake the following 
duties and responsibilities: 

• All required elements of the key stage reflect the aims of the school  

• To support and promote the vision, ethos and policies of the Federation to other staff, 
governors, parent carers, pupils and members of the wider community 

• To establish good relationships, support, enthuse, develop and enhance the teaching practices 
of others across the key stage through effective monitoring, evaluation, reporting and review of 
learning, progress and teaching outcomes 

• To plan, organise and chair key stage meetings as appropriate in order to ensure school policies 
and practices are being implemented and keep up to date records of any 
meetings/actions/outcomes 

• To effectively manage physical resources within the key stage to improve the quality of teaching 
and learning 

• To mentor teachers new to their Key Stage and offer support as necessary 

• To ensure that parent carers are well informed about the curriculum, targets, and individual 
pupils' progress and achievements through the use of Evidence for Learning 

• To work collaboratively with subject leads to develop and monitor the curriculum provision 
throughout the key stage 

• To liaise with other key stage leads to ensure progression and continuity across the school 

• To ensure effective communication strategies are being implemented for individuals across the 
key stage 

• To ensure issues surrounding the transition of pupils are considered across the school 

• To evaluate assessment data for the key stage and discuss outcomes with Assistant Head and 
Deputy Head with responsibility for Curriculum and Assessment 

• To carry out work scrutiny to ensure high standards and continuity across the key stage and 
wider school 

• To carry out any other duties reasonably requested by the Head Teacher or Deputy Head. The 
duties may be varied to meet changed circumstances in a manner compatible with the post 
held, at the reasonable direction of the Executive Head Teacher 

• A commitment to their own continuous professional development 

• To develop an annual key stage action plan to ensure continuous improvement 

• To ensure that Health and Safety Policies and practices including Risk Assessments throughout 
the key stage are in-line with national requirements and are updated where necessary, 
therefore liaising with the School’s Site Manager 

• To support the key stage to bring the rolling programme theme alive and visible. 
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Subject Leaders 
In addition to the responsibilities of class teacher as set out in the appropriate job description and the 
school teachers’ pay and conditions document, the Subject Leader will also undertake the following 
duties and responsibilities: 

• To raise standards of student attainment and achievement within the whole curriculum area 
and to monitor and support student progress  

• To be accountable for student progress and development within the subject area 

• To develop and enhance the teaching practice of others 

• To ensure the provision of an appropriately broad, balanced, relevant and differentiated 
curriculum for students, in accordance with the aims of the School and the curriculum policies 
determined by the Governing Body and Executive Headteacher of the School 

• To be accountable for leading, managing and developing the subject/curriculum area  

• To effectively manage physical resources within the Subject Area to support the designated 
curriculum provision 

• All required elements of the subject have aims and objectives which reflect the aims of the 
school and indicate how the needs of individual pupils will be met 

• Subject Leaders will develop the Long-Term Planning (rolling programme) and Medium-Term 
Planning (taken from the LTP) for their subject and disseminated across the school 

• Subject Leaders to continuously stay up to date with the developments within their subject area 
and make changes to the school’s curriculum in consultation with the Senior Leadership Team 

• Monitor the quality of teaching and learning of their subject, share and model good practice in 
the delivery of their subject 

• Utilise and protect the time allocated to the role of subject leader, keeping a record of the work 
undertaken 

• Ensure there are adequate procedures for recording assessments  

• Monitoring assessment data to inform interventions and continuous professional develop of 
others 

• A commitment to their own continuous professional development 

• To include the Senior Leadership Team fully in decision-making processes that relate to the 
breadth and balance of the subject 

• To develop an annual subject action plan to ensure continuous improvement within their 
subject area 

• To lead whole school teachers’ meetings at regular intervals to share good practice, upskill and 
disseminate information to the teaching team 

• To ensure that Health and Safety Policies and practices including Risk Assessments throughout 
the Subject are in-line with national requirements and are updated where necessary, therefore 
liaising with the School’s Site Manager 

• To develop a subject LTP rolling programme with links to the key stage rolling programme 
theme to support Key Stage Leads and teachers to bring the theme alive and visible. 

 
Teachers 
The responsibilities of class teachers is set out in the appropriate job description and the school 
teachers’ pay and conditions document. Teachers will deliver teaching and learning using the curriculum 
as outlined in this document. 
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School Context 
 
Ellen Tinkham School & College 
Ellen Tinkham is based over two sites – Early Years, Key Stage 1 and Key Stage 2 pupils (primary age) are 
taught on the Ellen Tinkham School site at Hollow Lane (EX1 3RW).  When pupils reach Key Stage 3 
(secondary age), students move and continue their education at Ellen Tinkham College, Wayside 
Crescent (EX1 3LF) until they reach the age of 19 years. 

Children are taught in inclusive classrooms where learning environments are adapted according to each 
class group. Incorporated into each class is a multi‐sensory space for focused sensory work. We aim for 
every child to be fully engaged with their learning. 

Pupils are assessed annually by their class teacher and person-centred reviews of an individual’s EHCP 
(Education, Health and Care Plan) take place annually.  Individual targets are then set as part of their 
Home School Agreement.  Parent/teacher meetings are held each term so that the child’s progress and 
support strategies can be discussed. 

 
Bidwell Brook School 
Bidwell Brook School is sited in a beautiful rural location of Dartington, Totnes, offering an attractive and 
stimulating learning environment, combining specialised teaching facilities with local resources. The 
area we serve includes Totnes, Dartington, the South Hams, South Dartmoor and Teignbridge, and as 
such the school is a valued member of several communities. As well as having a very committed and 
professional staff, Bidwell Brook has long established links with mainstream primary and secondary 
schools, enabling us to focus upon the individual needs of all our pupils and to promote inclusion 
opportunities. 

At Bidwell Brook, we want our teaching to be appropriate and meaningful for our pupils so that they can 
make a positive contribution to their own local community and the wider society. We work in 
partnership with parents and other professionals, to ensure that we both challenge and support our 
pupils, to enable them to become successful learners. These successes are based upon our shared high 
expectations, relationships, understanding, engagement and enjoyment. By enabling the development 
of effective and meaningful communication, we aim to promote the independence, self-confidence and 
self-esteem of all our pupils. All students follow the National Curriculum, which is differentiated to the 
appropriate levels. Our Secondary pupils take part in a number of accredited courses. 
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Curriculum Overview 
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Key Stage Overview 
 
Early Years Foundation Stage – ‘Exploring’  
The Early Years Foundation Stage (EYFS) curriculum inspires children, provides development and 
learning opportunities, ensures learning takes place, develops key relationships and makes sure children 
feel secure in line with the EYFS statutory framework.  

There are seven areas of the EYFS curriculum divided into three prime areas; (Communication and 
Language, Personal, Social & Emotional Development, and Physical Development) and four specific 
areas (Maths, Literacy, Expressive Arts & Design, and Understanding the World). We recognise that 
young children are active learners and they learn through their senses.  

Through a multi-sensory play-based approach alongside adult directed sessions, our pupils have 
opportunities to interpret their environment, learn to make choices for themselves and grow in 
confidence understanding their value in our school community.  

Within our continuous child-initiated provision, we provide play-based learning opportunities aimed to 
fascinate, inspire, motivate and engage children. This allows us to work towards building and developing 
relationships and enables us to assess their individual learning styles to prepare children for lifelong 
learning. 

Key Stage 1 – ‘Broadening’ 
The curriculum at Key Stage 1 builds on the EYFS foundations, still using the continuous provision model, 
but with more adult-directed learning introducing specific, essential knowledge in preparation for more 
formalised subject-based learning at Key Stage 2. 

We support our pupils to develop their independence and self-help skills, and develop a robust and 
flexible communication pathway. Pupils freely explore a range of motivating and engaging learning 
opportunities that are skilfully facilitated by adults who are aware of intended learning outcomes and 
individual next steps. Taught knowledge is applied in a range of play-based and real-life contexts to 
ensure flexibility and depth of understanding.  We also deliver short bursts of direct, structured teaching 
of Maths and English as pupils become developmentally ready.  

We use pupil interests and motivations to guide topic-based planning. Classroom have continuous 
provision spaces for playful, child-led learning (such as a role play area, a small world area, construction 
area, reading area). These areas remain in place all the time, and each week enhancements are added in 
line with our topic to continue engage and challenge pupils. Alongside this, teachers provide a range of 
adult facilitated activities in each session for children to choose and move between.  

Our wider curriculum includes rural skills, swimming, music, walking group and horse-riding. 
 
Key Stage 2 – ‘Deepening’  
In Key Stage 2, the pupils learn how to achieve things independently and how to be confident about 
what they like and what they need. They are offered, with a variety of tools, to be able to find and use 
their own voice. Through exciting learning opportunities, the pupils consolidate what they have already 
learnt in Key Stage 1 and they build on their previous knowledge. In Key Stage 2, the core subjects are 
Maths, English and PSHE. They are taught across the week through discrete sessions, taking into 
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consideration the needs and interests of each pupil. Foundation subjects of history, geography, creative 
arts, science, information and communication technology (ICT), music, Religious Education (RE) and 
Physical education (PE) are covered throughout the academic year and delivered through termly topics.  
The learning opportunities provided in Key Stage 2, support pupils to learn to problem solve and think 
critically whilst broadening interests and curiosity in preparation for Key Stage 3.   

Key Stage 3 – ‘Linking’  
Key Stage 3 connects Key Stage 2 and Key Stage 4. This is the key stage where students go from being 
children to becoming young people. We support students to make their own decisions and build their 
self-confidence and self-esteem. The core curriculum subjects are Maths, English and PSHE which help 
to prepare students for using and applying the skills, knowledge and experiences in Key Stage 4. We 
have Topic sessions which provides students the opportunity to learn more about History, Geography, 
Art, Music, Drama, Design and Technology, Physical Education and Religious Education, developing their 
character, interests, skills, knowledge and experiences. The PSHE focus increases in Key Stage 3; learning 
about relationships and sex, health and wellbeing, and living in the wider world, including a focus on 
online safety, money awareness and jobs and careers. Students experience learning opportunities 
where they can use and apply their knowledge in the real world to help them begin to prepare for 
adulthood. 
 
"Key Stage 4 – 'Applying'  
Key Stage 4 students access a functional curriculum that supports them to utilise the skills that they 
have acquired as they have progressed through the school and apply them in practical, real life 
situations. The focus is on practical application and a deepening of the significance and use of 
knowledge and skills.  They are encouraged to use decision making skills based on knowledge, personal 
experience and individual preference, while learning to recognise the impact of decision making on self 
and others. 
 
For all students we continue to offer a personalised, enriching and individual curriculum very much 
focusing on skills for life and preparation for adulthood. From Year 9 onwards, personal targets are 
based on the four areas of Preparing for Adulthood (Employment; Independent Living; Community; 
Health) Our core curriculum offer includes Maths, English, PSHE and PE with Communication 
underpinning everything we do to ensure all our students are the best communicators they can be. 
Students will access these subjects through different pathways depending upon their individual needs 
and may include the use of Augmentative and Alternative Communication and multi-sensory 
opportunities. 
 
During the first half of the autumn term students have the opportunity to have taster sessions of the 
foundation subjects on offer and are supported to choose their own options. These vary from year to 
year and we encourage students to suggest subjects and be involved in the planning of their learning. 
 
For students that are able to access appropriate Edexcel and/or BTEC qualifications in certain subjects, 
the units of work taught are taken from the functional skills and entry pathways.  Students may be 
entered for external moderation and accreditation if appropriate. 
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Many students access individually tailored programmes such as Speech and Language Therapy (SALT), 
physiotherapy, hydrotherapy, Sensory Processing Diet, Rural Skills, which are planned into individual 
students’ timetables. Pupils may also have opportunities to undertake work related learning and where 
appropriate work experience placements. 
 
Along with Careers South West and our Transition Co-ordinator, we support and prepare our year 11 
students to make their own choices regarding their post-16 journeys. 
 
Key Stage 5 – ‘Owning’ 
In Key Stage 5, all students access personalised learning programme working towards desired future 
outcomes, which are identified through Student Voice and Advocacy, Transition planning, information 
from ‘Listen to Me’ Reviews and any Health or Sensory needs. These programmes are underpinned by 
the DfE Preparing for Adulthood framework and an individual’s EHCP’s. Personal ambition, aspirations 
and the right to full citizenship with all the responsibilities that brings, are the focus.  

We recognise the importance of developing confidence, self-esteem and resilience in our young people 
as they transition into adulthood. This underpins all learning. We ensure that our young people are able 
to develop and use critical thinking and problem-solving skills in real life situations.   

There is a strong emphasis on Work Experience and work-related learning within the Department, 
working towards potential employment opportunities as a future outcome wherever possible in a young 
person’s local community.  The FE curriculum also offers a select range of opportunities for students to 
achieve accredited qualifications which are realistic and relevant to their personalised future outcomes. 
Students are provided with opportunities to access the community safely and as independently as 
possible. They are also supported to learn new skills which they can then transfer to wider contexts and 
settings. Enrichment activities are also embedded throughout the curriculum.   

All students within the department are at the centre of their Personalised transition planning. Direct 
experience of the options available to them enable them to have an informed voice that is heard and 
listened to. The curriculum ensures that student voice is central to the transition decision making 
process.  

See EYFS Policy for information on how our early years curriculum is delivered. 

See FE Policy for information on how our FE curriculum is delivered. 
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Inclusion/CMDT 
Teachers set high expectations for all pupils. They will use appropriate assessment to set ambitious 
targets and plan challenging work for all groups, including: 

• More able pupils 

• Pupils with low prior attainment 

• Pupils from disadvantaged backgrounds 

• Pupils with SEN 

• Pupils with English as an additional language (EAL) 
Teachers will plan lessons so that pupils with SEN and/or disabilities can study every National Curriculum 
subject, wherever possible, and ensure that there are no barriers to every pupil achieving. 

Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be 
planned so that teaching opportunities help pupils to develop their English, and to support pupils to take 
part in all subjects. 

Further information can be found in our statement of equality information and objectives, and in our 
SEN Policy and Information Report. 

List additional services and interventions here CDMT, VI, therapies etc 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 

CURRICULUM POLICY 2021 - 2022 

 

Reviewed by Governors Autumn Term 2021 

Next review due Autumn Term 2022 

14 

Learning Paths 
All of our pupils work towards Home School Agreement targets, as identified within their EHCP 
Outcomes. This ensures that all pupils are working towards personalised targets. This is threaded 
through our Learning Paths: 
 

• EYFS Framework - Pupils in Early Years follow the Early Years Foundation Stage (EYFS) 
Curriculum. This is a developmental curriculum and plays a diagnostic role in determining the 
starting pathways from key stage 1.   

We recognise that not all pupils learn in the same way or at the same pace. We have developed four 
learning paths so that our curriculum is responsive to the needs of our pupils and allows pupils to move 
between these. Through assessment and monitoring, we ensure that pupils continue on the most 
appropriate pathway.  

A. Pre-Formal- Pupils working at pre-subject specific levels, access a curriculum based on early 
developmental skills within the context provided by the subject and/or environment. Pupils 
have a personalised curriculum that aims to stimulate, motivate, engage, emerge and explore 
their world. This may include integral individual tailored therapy programmes. Pupils 
engagement is assessed using the 5 areas of the Engagement Model; initiation, persistence, 
anticipation, realisation, exploration.  

B. Semi-Formal - this path provides the foundations towards becoming independent learners and 
developing independence. Pupils engage with a range of core subjects alongside a range of 
topics. This are held together a theme which runs throughout the term. Focus is given to 
communication which is embedded and threaded throughout. The ‘Developing’ path allows 
pupils to gain a wealth of skills, knowledge and experience to help identify personal interests 
and strengths to shape their future aspirations.  ‘Developing’ allows pupils to make progress 
through the subject, with changes in focus within key stages and rolling topic themes, this allows 
pupils to reinforce, consolidate, transfer and develop their skills, knowledge and experience 
further.  

C. Formal - This path is a personalised approach underpinned by the Preparation for Adulthood 
themes and our core subjects. It is led by pupils’ futures aspirations. In order to extend learning 
for our most able students Path C links with Path D, allowing for differentiating for a higher level 
of challenge which is specific and personalised to pupils’ aspirations which might require gaining 
recognised qualifications. Preparing for further education, training or employment. For those 
not ready to access accreditations, pupils access the curriculum themes delivered within 
‘developing’ which is tailored more specifically to the Preparation for Adulthood themes, 
allowing pupils to apply their skills, knowledge and experience to the real world. 

D. Accreditation – This pathway sits alongside the ‘preparing’ pathway. Pupils begin to access 
accreditations from KS4 when they are ready to do so. Accreditations include Functional Skills 
English, Maths and IT, plus BTECs which have included Business Administration, Land Based 
Studies, Construction, Cooking and Sport. Pupils are enrolled onto BTECs if this supports their 
personalised progression plan as identified in their EHCP.  
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We are aspirational for all of our pupils and regularly monitor and review the pathways our pupils are on 
to ensure that make maximum progress to be the best that they can be. Learn to Live.  

Rolling Programme Topics/Themes 

Rolling programmes topics are in place for EYFS (1 year), KS1 (2 years), KS2 (4 years), KS3 (2 years), 

KS4 (3 years) and KS5 (3 years). This offers a balance of stimulating contexts for learning through 

different learning experiences, themes and subjects. Overarching topics provide relevant learning 

contexts, allowing pupils to make links and generalise learning. Our curriculum offers continuity, 

challenge and progression across the key stages, ensuring that all pupils achieve their potential 

through a progressive and spiral curriculum. Key texts have been linked to each topic, ensuring that 

children will have experienced a breadth of texts. 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

EYFS  

 

 

 

 

 

 

Key 

Stage 1 

Year 1 

Who am I? 
What do I like? 
 
Autumn 
 

Light and dark 
 
Who helps me? 
Where do I belong? 
 
Christmas 

Where do 

animals live? 

How do Plants 

grow? 

When Why 

Key UP! 
 

DOWN! 
 

TBC TBC TBC Why 
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Stage 1 

Year 2 

(Space and the Sky) 
 
Baselining 

(Minibeasts, under 

the water) 

Key 

Stage 1 

Year 3 

      

Key 

Stage 2 

Year 1 

Back to School 

All About 

Me/Friendships 

 

Who am I? What do 

I like? 

What do I need to 

do to keep my body 

healthy? 

My Local 

Environment/Rubbish 

 

What can I recycle? 

Who am I? What do I 

need to do to keep 

my body healthy? 

History of 

Transport 

 

 

When did we 

move faster? 

How does it 

move? How do 

we travel? 

History of 

Transport 

Emergency 

Services 

 

When did we 

move faster? 

How does it 

move? How do 

we travel? 

When shall I call 

emergency 

services? How 

can I call 

emergency 

services 

History: Ancient 

Egyptians 

Geography: 

Egypt 

 

Where did the 

Ancient 

Egyptians use to 

live? Where can 

we find pyramids 

and mummies? 

Why are there 

mummies? 

 

History: Pre-

historic 

dinosaurs 

Jurassic 

coast/rocks and 

fossils 

 

Why are there 

fossils? Are there 

no dinosaurs? 

Where did the 

dinosaurs go? 

Key 

Stage 2 

Year 2 

All about me - My 

hobbies and 

interests/friendships 

 

Who am I? What am 

I interested in? Who 

is my friend? 

Toys through ages/ 

My hobbies and 

interests 

 

Who am I? What toys 

used to look like? 

What do I like? 

Victorians/History 

of schools 

 

When was the 

Victorian era? 

How do things 

work? How 

Victorian schools 

differ from our 

school? 

History of 

Inventions 

 

When was the 

Victorian era? 

How do things 

work today and 

how they used 

to work during 

the Victorian 

era? 

Farming and 

Food Production 

 

Where does our 

food come from? 

Why do we need 

food? 

 

 

 

Destinations – 

Life in another 

continent 

(Africa) 

 

Where is Africa? 

Why is life 

different? 

(weather, 

wealth) 

Life, food, 

animals 

Key 

Stage 2 

Year 3 

All about 

me/Friendships 

 

Who am I? How will 

I grow? How will I 

My family/Growing 

and changing  

 

Who am I? How will I 

grow? How will I look 

Castles 

 

How were castles 

built? What were 

castles for? 

Tudors 

 

When were 

Tudors times? 

Destinations – 

Life in a 

European 

country  

 

Why do people 

Seaside and 

beach habitats 

Rivers/Water 

cycle 
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look different? 

 

different? 

 

speak different 

languages? Why 

do people 

live/where is…? 

What is like to 

live there? 

Where does 

water come 

from? Where 

does it go? Why 

do people 

live/where is…? 

What is like to 

live there? 

Key 

Stage 2 

Year 4 

All about 

me/Friendships 

 

 

Who am I? What are 

our senses? 

My 

community/People 

who help us 

 

Who help us keep 

safe? What is our 

community? 

Extremes – 

volcanoes, 

earthquakes 

 

Where do you 

find volcanoes? 

Why do 

earthquakes 

happen? What is 

in space? Why do 

we have different 

weather? 

  

Extremes – 

volcanoes, 

earthquakes 

 

Where do you 

find volcanoes? 

Why do 

earthquakes 

happen? What is 

in space? Why 

do we have 

different 

weather? 

 

Zoo, wild animals 

and habitats 

 

Where do 

different animals 

live? Why do 

animals have 

camouflage? 

Why do we have 

zoos? 

  

 

Key 

Stage 3 

Year 1 

      

Key 

Stage 3 

Year 2 

      

Key 

Stage 4 

Year 1 

      

Key 

Stage 4 

Year 2 

      

Key 

Stage 4 

      



 

 

 

CURRICULUM POLICY 2021 - 2022 

 

Reviewed by Governors Autumn Term 2021 

Next review due Autumn Term 2022 

18 

Year 3 

Key 

Stage 5 

Year 1 

      

Key 

Stage 5 

Year 2 

      

Key 

Stage 5 

Year 3 

      

 

 

Core Curriculum Offer 
 
EHCP Outcomes and Home School Agreements  

All pupils work towards pertinent personalised targets linked to their individual EHCP outcomes which is 
known as the Home School Agreement. These targets are agreed with parent carers, and therapists 
where appropriate. Overarching targets are discussed and set during the EHCP Person-Centred Annual 
Review and these are then termly broken down into smaller achievable steps by teachers. Targets are 
discussed and reviewed on a termly basis through our termly parent carer meetings. Targets are 
threaded through all aspects of the curriculum at each key stage, from early years to key stage 5, to 
ensure a personalised and differentiated curriculum. 

In the Lower School, targets are categorised into the 4 areas taken from the SEND Code of Practice;  

• Communication & Interaction 

• Cognition & Learning 

• Social, Emotional & Mental Health 

• Sensory and/or Physical Needs.  
Pupils have at least 1 target for Maths and 1 for English these sit under Cognition and learning and 1 
target for wellbeing which sits under either social, emotional and mental health or Sensory and/or 
physical needs. 

 
In the Upper School, target headings are categorised into the 4 areas of the Preparation for Adulthood 
outcomes tool;  
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• Education & Employment 

• Independent Living 

• Friends, Relationships & Community 

• Good Health 
Additional targeted area:  

• Communication 

Students have at least 1 target for Maths, English and Wellbeing.  

 
Subjects 
All of our pupils are disapplied from national tests, but do receive the full range of National Curriculum 
subjects and content, in a way that is more meaningful and accessible as outlined in this document. Our 
subjects are broken into four E-Teams. Our core subjects are English, Maths, PSHE (Personal, Social and 
Health Education) and Communication. These subjects are overseen by a subject leader, at each phase, 
across the Federation.  

Each subject is broken down into sub-sections: 

• English: Phonics, Reading Comprehension, Handwriting & Writing Composition  

• Maths: Number, Measure, Money, Shape & Space, Statistics & Data, and Time 

• PSHE: Making Relationships, Managing Feelings, Self-Confidence & Awareness 

• Communication: Attention and Listening, Expressive Language, and Use of Communication 
 

The rest of the subjects are overseen by the E-Teams.  

Empowerment Team Enrichment Team Enable Team Energise Team 
Maths 
English 
Literacy Support 
PSHE 
Online Learning 

Music 
Art & Design 
Design Technology 
History 
Geography 
Science 
RE 
Sensory 
Computing/Online Safety 

Communication PE 
Rural Skills 
Outdoor Education 

 

To learn more about how our subjects are designed, delivered and sequenced, please refer to the 
following documents: 

• English  

• Maths 

• PSHE 

• Relationships and sex education, and health education (secondary schools) is covered within 
PSHE Overview. 

• Spiritual, moral, social and cultural development 
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• British values 

• Careers guidance (secondary schools only) is covered within our Careers Education Overview. 

• Rural Skills and Outdoor Education  

• Communication & Decision Making  

• Science 

• PSHE  

• RE 
 
Safeguarding 
Everyone has a responsibility for safeguarding children and young people. ‘Keeping Children Safe in 
Education’ makes clear links between safeguarding and the curriculum.  

Our governing body has considered how pupils may be taught about safeguarding, including online 
safety, through teaching and learning opportunities, as part of providing a broad and balanced 
curriculum. This includes covering relevant issues through Personal, Social, Health Education (PSHE), 
and/or through Relationship & Sex Education (RSE). 

Great importance is placed on identifying opportunities in the taught curriculum for pupils to learn 
about safeguarding. We have developed an open and safe learning culture in which pupils express their 
views, seek help and help others. Pupils at each key stage are supported to make good choices through 
using the Communication & Decision-Making Hierarchy.  

The Learn to Live Curriculum gives pupils opportunities to experience life in all its diversity, to acquire 
knowledge, understanding and skills that significantly impact on personal development, behaviour and 
welfare and equips every child with the knowledge and skills required for personal safeguarding. Our 
PSHE curriculum covers all areas of safeguarding through each of the strands. We are sensitive in our 
teaching and recognise that some more sensitive subjects need to be taught at an age appropriate level, 
or at a small group or 1:1 level where a more urgent need arises. We therefore differentiated content 
dependant on the learning pathway. 

 

 

 

 

 

 

 

 

 

 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
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Planning 
Here is an overview of our short, medium and long-term planning expectations. We appreciate that 
every Key Stage and class are unique but these are the non-negotiable components that need to be 
present within planning.  The design and layout can be decided by the class teacher. The Federation 
offers a template should teachers wish to use these. 

Subject Long-Term Planning 
Each subject has its own LTP rolling programme to ensure coverage. These have been developed 
considering the National Curriculum, Preparation for Adulthood and other statutory expectations and 
requirements. These are monitored and reviewed by the Subject Leaders. The Subject Long-Term Plans 
make clear links to any recommended teaching and learning resources.   

Core Subject Medium-Term Planning 
Core Subject Leaders termly develop Subject Medium-Term Plans using the Subject Long-Term Plans to 
help shape what this looks like. This helps to ensure a consistent approach and allows pupils to scaffold 
and develop the skills, knowledge and experience required during their time at the Federation. The Core 
Subject Medium-Term Plans make clear links to any recommended teaching and learning resources.   

Medium-Term Topic Overview 
Each class produces a Medium-Term Topic Overview on a half-termly basis linked to the upcoming 
rolling programme theme for their key stage. This outlines the key areas that will be taught during the 
topic with reference to the Subject LTP and Core Subject MTP. This is a working document and ensures 
effective sequences of learning, progression and cross-curricular working. This helps to demonstrate the 
broad and balanced curriculum. Class teachers publish a simplified version of this on the school website 
(topic maps) so that the curriculum coverage is shared between school and home. This should be visible 
in the classroom. 

MTTO Checklist  

• Curriculum coverage   

• Links to the curriculum progression documents with subject specific learning   

• Differentiation referencing the coloured strands from the curriculum progression documents.  

• Week by week learning intentions/objectives   

• Key vocabulary  

• Key questions   

• Detail of how EHCP/HSA targets will be met (personalisation)   
• Opportunities for learning outside the classroom 

• Entry and Exit experiences   

 
Short-Term Planning (STP) 
Teachers take their Medium-Term Topic Overview and personalise this taking into consideration pupils 
Home Learning Agreement Targets, rolling programme topic, the local context and pupil starting points. 
This helps to personalise the curriculum to specific classes and allow teachers to inject their own 
creative flair. Weekly or daily plans identify the daily routines and duties, provides a lesson starter, main 
and plenary activities and expands on the outlined activities within the MTP. This should be visible 
within the classroom and make clear links to the resources required for the lesson.  
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STP Checklist   

• Learning objectives/ intentions/ intended outcomes  

• Differentiation referencing the coloured strands from the curriculum progression documents.   

• Allocation of staffing including breaks and lunchtime.   

• Timings of sessions   

• Reference to individual programmes and interventions such as Physio 
programmes/Hydrotherapy/ phonics interventions/Hub sessions.   

• Opportunities for assessment capture for EFL   

• Strategies for transition/ sensory processing activities  

• Resources   

• Brief phonics planning – Phase/ set or detail of phonemes covered   

 
General Session Plans 
For sessions that will be delivered regularly over a period of time, such as sensory and/or 
phonics, session plans should be used.    

Timetable 
Each class has a visible and accessible timetable for pupils and staff. This should be kept updated. Each 
pupil has a personalised weekly timetable which should be shared with home, and created in a format 
which is accessible to the student e.g. photos, symbols, objects of reference, large text (if 
required). These should be saved onto the shared drive each term. 

Teaching and Learning Resources 
Each key stage, class and subject is allocated a budget to ensure that we have the right teaching and 
learning resources in place to deliver our personalised broad and balanced curriculum. Some resources 
are class specific, however, subject leaders also have access to Federation-wide resources which are 
indicated and referred to within their Subject Long-Term or Medium-Term Planning. These resources 
are kept centrally and managed by the Subject Leader.  
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Marking and Assessment 
The Federation Marking Policy reflects our person-centred approach to learning. Pupils are encouraged 
to “be the best that they can be” in all aspects of their lives through continual and ongoing self-
development, this may take place throughout the day, as the full day is a learning opportunity. We are 
committed to providing relevant and timely feedback to pupils’ both orally and in writing, which is 
appropriate to pupils’ level of understanding and accessible to all. Marking intends to serve the purpose 
of valuing pupils’ learning, highlighting areas for development or next steps, and evaluating how well 
the learning task has been understood.  

Research indicates that effective questioning, feedback; sharing criteria and pupil assessment can result 
in improved achievement and attainment for pupils of all ages and abilities. “Successful learning occurs 
when pupils have ownership of their learning when they understand the goals they are aiming for and, 
when crucially, they are motivated and have the skills to attain success.” (Assessment for Learning 
Beyond the Black Box, Assessment Reform Group, 1999). Marking should be a process of creating a 
dialogue between the pupil and teacher through which feedback can be exchanged and questions 
asked. Wherever possible, pupils are actively involved in the process of marking. We aim to teach pupils 
the skills necessary to make meaningful decisions and to self-evaluate their own progress.  

Aims 

• To provide consistency and continuity in marking throughout the school so that pupils have a 
clear understanding of teacher expectations and use the marking system as a tool for ongoing 
formative assessment.  

• To give teachers a framework to providing “feedback” and “feedforward” in order to support 
pupils in their learning.  

• To increase pupil’s motivation, attainment and achievement in all aspects of school life and 
enable them to make valid contributions.  

• To empower pupils by providing them with decision-making skills so that they can self-evaluate 
their progress and contribute to their own learning and development.  

 
Policy 

• Learning objective and success criteria to be shared with pupils at the beginning of the lesson 
e.g. WILF and WALT. (This is specified on short term planning and shared verbally with pupils at 
the beginning of each session and used to evaluate progress during that session.) 

• Teacher provides oral feedback and advice/guidance whilst the work is still in progress allowing 
the pupil to act on this advice immediately.  

• Photographs may be used to provide evidence and to capture achievements which may then 
serve as a visual prompt e.g. remember when you did this… 

• External accreditation is provided for some pupils in KS4 and KS5.  

• Where appropriate, work is marked and written feedback is provided as well as verbal feedback 
(VF).  Feedback needs to be explicit and related to the learning objective for that session.  

• Written feedback by the teacher will consist of a “tick/smiley face” for something positive that 
the pupil has done, followed by a “star” (sticker or drawn) for something that the pupil needs to 
work on. This may vary across the school to cater to individual needs and the age of the pupil.  
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• Where appropriate, pupils are encouraged to provide a self-evaluation of their progress during 
that lesson.  This also varies across the school and the language used needs to be understood by 
the pupil for it to be meaningful.  

 
The purpose of feedback 
The sole focus of feedback is to further pupils learning. Feedback must empower a pupil to take 
responsibility for improving their own work; it should not take away from this responsibility by adults 
doing the hard thinking work for the pupil (e.g. making corrections to spellings, punctuation or elements 
of grammar). 

Why we don’t mark 
‘Reducing teacher workload: Marking Policy Review Group report’ highlighted “that marking had 
become a burden that simply must be addressed” (DfE, 2016). Written evidence of the feedback given is 
incidental to the process; we do not provide additional evidence for external verification. 

How we give feedback: 

Type  What it looks like  Evidence   

Immediate  • Takes place during a lesson with individuals, groups or the whole 
class.  

• Includes formative assessment from the teacher and/or teaching 
assistant e.g. whiteboard / book work, verbal answers.  

• Often given verbally to pupils for immediate actions, and may re-
direct the focus of teaching or the task.  

• Praises effort and contributions.  

Lesson 
observations; 
learning walks.  

Responsive 
(catch-up)  

• Takes place after the lesson or activity with individuals or groups.  

• Addresses knowledge from the lesson or activity or missing prior 
knowledge.  

• Often given verbally with time to rehearse knowledge immediately.  

• Usually delivered by a teaching assistant based on guidance from 
the teacher.  

• An element of the pupil’s responses to catch-up are recorded in 
their workbooks to show progress over time.  

Learning 
walks; catch-
up 
observations; 
feedback 
grids; book 
looks.  

Summary  
(feed-
forward)  

• Involves reading/looking at the work of all pupils at the end of a 
lesson or unit.  

• Identifies key strengths and misconceptions for the class or sub-
groups.  

• Takes place during the following lesson.  

• Addresses overarching strengths and misconceptions as well as 
specific misconceptions for the sub-groups.  

• Allocates time for editing based on feedback given or rehearsal of 
knowledge.  

• May involve some peer support or support from a teaching 
assistant.  

• May be delivered by the teacher or a teaching assistant.  

Planning 
looks; lesson 
observations; 
learning walks; 
book looks.  
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Levels of Support 
Our internal Levels of Support help us to assess pupil’s engagement as another method of evidencing 
pupil progress. The Levels of Support also helps guide levels of differentiation and lesson outcomes. 
Levels of Support may be used whilst annotating work, providing feedback, assessing pupils progress on 
Evidence for Learning. 

Moderation 
Moderation takes place across the Federation, with Ellen Tinkham School moderating Bidwell Brook, 
and Bidwell Brook moderating Ellen Tinkham. 

Assessing Pupil Progress 
Pupil progress is tracked, assessed and monitored using Evidence for Learning.  

Minimum Assessment Expectations 

Subject Number of assessments Frequency 

Phonics   

English   

Maths   

PSHE   

Home School Agreement Targets   

Qualification/Accreditation   
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Presentation of work 
Exercise books should only be used for those pupils as appropriate and should be used alongside 
recording pupils work and progress on Evidence for Learning.  

Where exercise books are used, staff should adhere to the following policy in relation to presentation of 
work in books, written feedback and annotation.  

 Recording Format 

Home School Agreement Targets Evidence for Learning 

English Yellow Book 

Maths Blue Book 

Topic Theme Project Book or Folder 

Reading  Reading Record 

 
Evidence may consist of physical work, photos, observations and observation slips.  

Aims  
We have a have the following expectations of presentation pupils’ work and feedback in order to:  

• Show pupils that we value their work and encourage them to do the same  

• Boost self-esteem and aspirations through use of praise and encouragement  

• Give pupils specific information on the extent to which they have achieved the learning aims and 
how to further improve their work (for pupils that will understand this) identify misconceptions and 
use this information to inform future planning  

• Share expectations with pupils about standards of presentation, spelling, punctuation and grammar 

• Promote self-assessment – through modelling and questioning we support pupils in recognising 
their achievements and where they can make further improvements  

• To inform the individual tracking of progress  

• To ensure consistency in approach across schools/key stages/ classes of how exercise books are 
presented and how feedback is given  

 
Principles  

• Pupils should be supported to have pride in the presentation of their work 

• There should be a clear distinction between marking work to support pupil progress and annotation 
of work for the purposes of teacher assessment and identifying next steps.  

• Oral feedback should be given during the lesson allowing pupils to think about their learning and 
make improvements to their work there and then. This is often the most appropriate form of 
feedback for our pupils.  

• Lots of praise and encouragement will be given to pupils during activities and when activities have 
been completed as well as the strategies to reward effort in line with the individual class strategies.  

• Marking should be done either with the pupil on competition of the work or as soon after the lesson 
as possible.   

• Work will be marked in relation to the learning question and where appropriate the Home school 
Agreement target will be referenced.  
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• Where appropriate work can be annotated to qualify pupil achievements in practical tasks/speaking 
and listening activities.  

• In KS4, pupils will be made aware of the different qualifications they are working towards.  

• Pupils’ work can be marked/annotated by the teacher or the supporting adult.  If the TA is 
supporting a group, it is often more appropriate for the TA to mark/annotate the books of the pupils 
they have been supporting and are able to accurately annotate the work to indicate the level of 
support that the pupil has received in appropriate next steps can be planned.  Staff can also record 
any other information around the context of when the work was produced that may impact on the 
assessment.   

 
Presentation of work in books: 

• There is no expectation for pupils to present their work in exercise books and this is at the discretion 
of the teacher if they feel that it is important to support the progress of that pupil.  

• Books should be labelled with a typed sticker including the full name of the child, the class, and the 
subject.  

• At the beginning of each piece of work in books there should a date in the top left-hand corner.  In 
Maths this should be in a numeric form (13/01/20) and in other subjects in a written form (13th 
January 2020). Teachers can use their knowledge of the pupil to indicate if it is most appropriate for 
this to be done by the pupil or a supporting adult.    

• In order to indicate which area of the curriculum is being covered there should be a learning 
objective/question underneath the date at the start of the work produced.  

• In Maths books where grids are used, pupils should be taught to attempt to write one digit in each 
square and shown how to set out calculations in columns and rows.  

• In other written subjects, if the pupil has a personal target that is related to Spelling, Punctuation 
and /or Grammar (SPaG), then it is appropriate to mark these books to support progress. 

• When supporting students as an amanuensis or scribe, this should be done clearly and neatly and in 
the same medium that the child has used in the book (e.g., pencil/ blue pen). This should be 
annotated by the member of staff with a clear indication of how much of the content was that of 
the pupil.   

• Comments should be provided only for pupils who can read them and that they will be useful for 
and should be presented in language that is appropriate for each individual student.  

• If worksheets are to be included in the book, then they should be dated and trimmed so that they 
fit. 
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Written Feedback 
Green - Written feedback from teacher to pupil 

✓ Tick or smiley face for something that was good about their work relating to the learning 

objective or target. 

 Star for something the pupil to work on or develop. 

Red - Student Voice - written or dictated by that student 

Purple - Student Voice - written by an advocate for that student  

Highlighted – indicates Spelling, Punctuation and/or Grammar (SPaG) errors. 

Annotations by staff should be written in pencil, initialled and dated.  

 

Pupil Self-Assessment 
Pupils should be encouraged to self-assess themselves against the learning objective/question. An example is 

shown below. 
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Curriculum Impact 
 
Assessment 
Baselines and initial assessments are carried out at key phases throughout the pupils’ journey at the 
school. This is carried out through ongoing observations and teacher judgements. Their physical, 
medical and learning needs are monitored continuously and provision is adapted as their needs change. 
This is reflected in the annual review of their EHCP. Home School Agreement Targets are assessed and 
evaluated throughout the year, and a data capture is conducted twice a year to ensure pupil progress 
and identify trends. 

Formal phase specific assessments 

Early Years – All pupils are baselined within the first 6 weeks, using the Early Years Framework. 
Ongoing observations and assessment are made using the Development Matters document as 
guidance. At the end of reception, pupils are assessed against the Early Learning Goals.  

Key Stage 1 to 3 – Each pupil has a Pupil Profile which identifies the ‘Developing’ curriculum 
strands that the pupil is working at; this is reviewed annually. Where appropriate, pupils 
undertake the End of Key Stage 1 Phonics Screening Check. We also use the Teacher Assessment 
Framework to submit data to the local authority stating which of the End of Key Stage 1 & 2 
Standards pupils have met.  

Key Stage 4 & 5 – Progress against enrolled externally registered examinations and formal 
qualifications, as appropriate. This includes Functional Skills, BTECs in Construction, Land Based 
Studies and Cooking. Transitions, WEX, DofE. For those not accessing formal qualifications, 
assessment is made again the ‘Developing’ curriculum strands. 

Monitoring arrangements 

Governors monitor coverage of the curriculum and its compliance with other statutory requirements 
through regular: 

• Governing body meetings 

• School visits 

• Meetings with the school council 

• Meeting with the Senior Leadership Team responsible for Teaching and Learning 

• Executive Head Teachers report 
 
Teaching & Learning Senior Leadership Team monitor coverage of the curriculum and its compliance 
with other statutory requirements through regular: 

• ‘Dip Ins’ 

• ‘Drop Ins’ 

• Planning scrutiny 

• Book scrutiny 

• Timetable moderation 

• Evidence for Learning 
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• Pupil progress meetings 

• Internal and External Moderation Reports 

• Subject and Key Stage Leader contributions to the Executive Head Teachers Report 

• Destination Data 

• Attendance Data 

• Behaviour Data 

• EHCP Outcomes achieved 

• Therapy progress and reports 

• Parent carer, pupils, staff and external stakeholder feedback 

• Pupil Premium expenditure  

• Children Looked After (CLA) and PLAC Report on pupil progress and impact on PEP expenditure 
 

Subject Leaders monitor the way their subject is taught throughout the school by regular: 

• Planning scrutiny 

• ‘Dip Ins’ 

• Book scrutiny 

• Evidence for Learning 

• Moderation 

• Contributing to the Executive Head Teachers Report 

• Subject meetings and training 

• Pupil Voice 
 

Key Stage Leaders monitor the way their key stage is taught by regular: 

• Planning scrutiny 

• ‘Dip Ins’ 

• Book scrutiny 

• Evidence for Learning 

• Moderation 

• Contributing to the Executive Head Teachers Report 

• Key Stage meetings 

• Pupil Voice 
 
Teachers 

• Planning 

• Timetable 

• Evidence for Learning 

• Contributing to the Executive Head Teachers Report 

• Pupil Voice 
 
Subject Leaders and Key Stage Leaders also have responsibility for monitoring the way in which 
resources are stored and managed. 
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This policy will be reviewed annually by the Deputy Head Teacher of Curriculum and Assessment in 
conjunction with all stakeholders. At every review, the policy will be shared with the full governing 
board. 
 

Terminology  

• ‘Dip Ins’ – Learning walks with specific focus on Federation-wide improvement priorities for 
teaching and learning.  

• ‘Drop Ins’ – Formal observations of teaching and learning to ensure teaching standards are 
maintained and pupils are making maximum progress. These happen three time a year, total 
maximum of 3 hours.  

• Moderation - is the process of teachers sharing, working through and agreeing their 
understandings of expected levels of student achievement and progress. It supports teachers to 
compare their own judgments to either confirm or adjust them. Moderating is undertaken at 
class team, key stage and subject leader level, and across the Federation.  The analysis of data 
provides a tool to plan for school improvement. 

 

Reporting 
Parents carers are kept fully informed of pupils’ progress and achievements through Evidence for 
Learning, phone calls, home-school diary, termly class and school newsletters, termly parent carer 
evenings, End of Year Reports and EHCP Person-Centred Annual Review.  

Class Teachers, Key Stage Leaders, Subject Leaders including E-Teams report on their specific areas of 
the curriculum regularly in the Executive Heads Report to governors and works in relation with the 
Performance Management Cycle. 

 

Success Indicators 
We will know that our curriculum has been successful if our pupils can…  

• make sense of the world around them  

• achieve their full potential in all aspects of their development regardless of their starting point 

• become confident, resourceful, enquiring and independent learners  

• demonstrate self-respect and positive self-esteem  

• show understanding of the attitudes, ideas and values of others  

• show respect for others’ feelings  

• build positive relationships with other people  

• show respect for a diverse range of cultures and in doing so, promote positive attitudes towards 
other people  

• acknowledge and understand their school community and feel valued within it  

• protect themselves from power and influence online and through social media  

• demonstrate some understanding of democratic ideals and British values  
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• engage with and contribute to experiences which take them beyond their own, immediate 
experience of the world 

 

Next steps 

• Key Stage Leads to update sections – Suggestions to be included: include which subjects are 
delivered, accreditation, qualifications, enrichment, overview of the day, reading and phonics, 
preparation for adulthood (including careers, enterprise, WEX, life skills, household skills etc), 
interventions pupils have access to, educational trips and visits, residentials, resources they 
have access 

• Subject specific policies or overviews to be developed/updated. overview of their subject, what 
assessment and monitoring takes place, how the subject has grown and developed, breath and 
coverage, discuss any rolling curriculum programme, any key texts, any resources teachers can 
utilise and access. What curriculums have been used to develop it etc. 

• DHs to update the colour pathways, should they be named, can it be described in this policy 
KS4/5 pathways? 

• Katy to check EfL EHCP headings match and correspond HSA  

• Look at the breadth and coverage of the rolling curriculum  

• Ensure all curriculum LTP, MTP and DP are on the system centrally with policy 

• Delivery teacher meet to go through the curriculum policy with Q&A 

• Develop pupil friendly version 

• Develop DP, MTP and LTP format 

• Understand how pupil data is captured and assessed 

• Need to ensure all curriculum covers all the statutory stuff 

• Talk4Writing included in English narrative 

• Systematic approach to teaching phonics and reading 

• Mapped curriculum to help scaffold and build on previous knowledge. Explain how things are 
woven and pieced together to be highly personalised and differentiated. Sequential scheme 

• Any things in the prospectus that needs including? 

• What subscriptions do we have for curriculum, how is this shared and known by teachers, how 
is the subscription reviewed? 

• Development of separate EYFS and FE Curriculum Policy – Clear Intent, Implementation and 
Impact measures 

 


